
Education Abroad & Away Course Inventory 
Overview 
The GE allows students to take a single, 4+ credit course to satisfy a particular GE Theme requirement if 
that course includes key practices that are recognized as integrative and high impact. Courses seeking one 
of these designations need to provide a completed Integrative Practices Inventory at the time of course 
submission.  This will be evaluated with the rest of the course materials (syllabus, Theme Course 
submission document, etc). Approved Integrative Practices courses will need to participate in assessment 
both for their Theme category and for their integrative practice.   

Please enter text in the boxes below to describe how your class will meet the expectations of Education 
Abroad & Away Courses. Expectations for workload and credit-hours for Education Abroad & Away 
courses are outlined by the Office of International Affairs and described in the Arts and Sciences 
Curriculum and Operations Manual. It also may be helpful to consult the Description & Expectations 
document for this pedagogical practice or to consult your Director of Undergraduate Studies or 
appropriate support staff person as you complete this Inventory and submit your course.   

Please use language that is clear and concise and that colleagues outside of your discipline will be able to 
follow. You are encouraged to refer specifically to the syllabus submitted for the course, since the 
reviewers will also have that document Because this document will be used in the course review and 
approval process, you should be as specific as possible, listing concrete activities, specific theories, 
names of scholars, titles of textbooks etc.  

Accessibility 
If you have a disability and have trouble accessing this document or need to receive it in another format, 
please reach out to Meg Daly at daly.66@osu.edu or call 614-247-8412. 

Pedagogical Practices for Education Abroad & Away 

Course subject & number    

Performance expectations set at appropriately high levels, engaging in both academic and 
experiential exploration of the setting in which they study. Please link this expectation to the course goals, 
topics and activities and indicate specific activities/assignments through which it will be met. (50-500 
words)    



Education Abroad & Away Course Inventory  

Significant investment of effort by students over an extended period of time (e.g., Program 
length meets high academic standards and allows students to build meaningful connections 
with local community members and to develop a deep understanding of local cultural context). 
Please link this expectation to the course goals, topics and activities and indicate specific 
activities/assignments through which it will be met. (50-500 words)  

Interactions with faculty and peers about substantive matters including cultural self-awareness, 
intercultural empathy, and academic content. Please link this expectation to the course goals, 
topics and activities and indicate specific activities/assignments through which it will be met. (50-500 
words)  



Education Abroad & Away Course Inventory  

Students will get frequent, timely, and constructive feedback on their work, from all 
appropriate sources, on their intercultural interactions and academic learning. Please link this 
expectation to the course goals, topics and activities and indicate specific activities/assignments 
through which it will be met. (50-500 words)  

Periodic, structured opportunities to reflect and integrate learning, especially on their cultural 
self-awareness and their experience with difficult differences. Please link this expectation to the 
course goals, topics and activities and indicate specific activities/assignments through which it will be 
met. (50-500 words)  



Education Abroad & Away Course Inventory  

Opportunities to discover relevance of learning through real-world applications and the 
integration of course content to contemporary global issues and contexts. Please link this 
expectation to the course goals, topics and activities and indicate specific activities/assignments 
through which it will be met. (50-500 words)   

Public Demonstration of competence both in academic settings and, if possible, in the study 
away site. Please link this expectation to the course goals, topics and activities and indicate specific 
activities/assignments through which it will be met. (50-500 words)  



Education Abroad & Away Course Inventory  

Experiences with diversity wherein students demonstrate intercultural competence and 
empathy with people and worldview frameworks that may differ from their own. Please link this 
expectation to the course goals, topics and activities and indicate specific activities/assignments 
through which it will be met. (50-500 words)   

Explicit and intentional efforts to promote inclusivity and a sense of belonging and safety for 
students, e.g. universal design principles, culturally responsive pedagogy, structured 
development of cultural self-awareness. Please link this expectation to the course goals, topics and 
activities and indicate specific activities/assignments through which it will be met. (50-500 words)  



Education Abroad & Away Course Inventory  

Clear plans to promote this course to a diverse student body and increase enrollment of 
typically underserved populations of students. Please link this expectation to the course goals, topics 
and activities and indicate specific activities/assignments through which it will be met. (50-500 words) 
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	Accessibility
	Pedagogical Practices for Education Abroad & Away

	Course subject  number: 3352
	Performance expectations set at appropriately high levels, engaging in both academic and experiential exploration of the setting in which they study: The eight-week class “The Development of Contemporary Germany: Dresden Yesterday and Today” expects much of students, both in terms of academic requirements and experiential exploration. Academics: Students are required to write one prior-to-departure paper of two pages, outlining their expectations for the program. This will encourage them to think more systematically about what awaits them and hopefully prompt them to interrogate their own expectations once in the city. In Dresden, the first of two written assignments is an essay of 800+ words on a topic related to Dresden’s early history (due fourth week of class). The aim here is to make connections between seemingly disparate time periods and to provoke thought on what we mean by cultural history. The second written assignment (due last week of class) is the compilation of a final project on a topic of the student’s choosing, incorporating both their experiences in the city and the readings tackled in class. Students are also required to present a small-group oral report on a site of interest visited in Dresden 
Experiential Exploration: Students will participate in seven weekly fieldtrips, led by the Resident Director of the Program and featuring local guides and docents, two of which involve overnight stays and all of which require travelling to destinations outside of the city of Dresden. Additionally, students are required to carry out independent weekly site visits to locations within Dresden, which require them to independently navigate the city and the public transportation system. For one of these site visits they will present an oral report to the rest of the class, together with two or three others.
Several other group visits are also incorporated, including to the Old Masters Art Museum, the former Stasi Remand Prison, and the Volkswagen “Transparent Factory”.
Further direct experience with the life of the city comes in the form of the meetings arranged with conversation partners from our sister institution, the Technical University of Dresden, more about which in the answer to follow.

	Significant investment of effort by students over an extended period of time: The Dresden Summer Language Program sees students spend eight and a half weeks in Dresden, giving them plenty of time to build a meaningful relationship to the city and its inhabitants. 
Before the Program even starts, we attend a reception in the City Museum, organized by the city’s Office of International Affairs, which oversees sister-city relationships, including that between Columbus and Dresden. At this reception students have the opportunity to meet and talk with the staff of the office.
In the first full week of classes we meet as a group with a group of students from our sister institution in Dresden, the TU Dresden. This “conversation-partner” program offers the opportunity to make immediate connections with young people of the students’ age with whom they can then explore the city and its cultural and other offerings. 
Living in the dorm also affords the opportunity to meet others of their own age.
As a group, we also visit with students at a local vocational school which has an ongoing relationship with Columbus State Community College. We also have long-standing relationships with a former Mayor of Dresden, Dr. Wagner, who gives us a tour of the former Stasi prison and then opens things up for a free-wheeling Q & A session with students.


	Interactions with faculty and peers about substantive matters including cultural self-awareness, intercultural empathy, and academic content: “Dresden Yesterday and Today” involves far more contact hours than a conventional class as it includes weekly fieldtrips lasting anywhere from six hours to four full days. Thus the opportunities for interaction are greater and can happen in a variety of settings aside from the usual classroom/office hour. Guided discussions about sites visited, either at the site itself or in the classroom before and afterwards offer great scope for in-depth discussion of substantive matters. For example, when in Weimar, we visit Buchenwald Concentration Camp on the second day. In order to prepare for this visit we talk about the assigned reading on the camp but also about our expectations in the class period prior to the visit and then again once we have arrived in Weimar. The students are then accompanied to Buchenwald (by bus, which gives the best insight into how close the camp was to Weimar) and once there a brief orientation is given before they are encouraged to explore the site for themselves. They are also encouraged to visit the adjacent GDR-era memorial. At the appointed meeting time later in the day, when emotions are still somewhat raw, we talk about initial impressions, and then several days later we meet again in the classroom for a more focused but also wide-ranging discussion. This tiered approach to discussing the experience will, it is hoped, encourage cultural self-awareness, by engaging with the subject before and after the site visit and thinking about preconceptions arising from one’s own background which are then challenged by “seeing for oneself”. During the subsequent field-trip to Berlin the students are taken on a walking tour of the former Jewish quarter of the city (the Scheunenviertel) to see for themselves how it bears only a few outward signs of its earlier incarnation as a largely Jewish neighborhood. The goal here being to illustrate how fragile and vulnerable minority cultures are within the larger city and to thereby encourage intercultural empathy.
	Students will get frequent, timely, and constructive feedback on their work, from all appropriate sources: As referenced in the previous answer, opportunities for interaction with the resident director of the program and with the two TA’s, who live in the same dorm as the students, are far more numerous in Dresden than they are in a regular class in Columbus. Thus feedback can be quickly provided without having to wait for the next class period or having to resort to the impersonal channel of e-mail. There is always time following the weekly classroom session to meet with the instructor of the class or to arrange a time to meet at a later point. As for feedback on submitted academic assignments, given the size of the class, that can always be guaranteed by the next class session.
	Periodic, structured opportunities to reflect and integrate learning, especially on their cultural self-awareness and their experience with difficult differences: Aside from the interactions during class-time and while out on fieldtrips, students are also made aware that, while not required to do so, they are encouraged to attend a weekly lunchtime meeting at which any and all issues can be addressed, but particularly those which have arisen outside of the classroom. At over eight weeks, the length of the Dresden Summer Program allows for students to get beyond the initial exhilaration of being abroad and to become acquainted with aspects of the city which might otherwise be overlooked. One example of this is the difference in population make-up between larger east and west German cities. Just over a quarter of Germany’s population self-identifies as having a migration background, but that breaks down to (roughly) 30% in west Germany and 9% in east Germany (Dresden 13%). By the time that the Program draws to a close students will have experienced a truly cosmopolitan city in the shape of Berlin, while the trips to smaller towns in the east, such as Meissen, Freiberg, and Görlitz will have revealed largely homogenous populations. I see the accumulated experience gained as subject for ongoing discussions and inquiry. 
	Opportunities to discover relevance of learning through real-world applications and the integration of course content to contemporary global issues and contexts: Over the course of their stay and during their travels, students will be exposed to a variety of  real-world responses to the climate and fossil fuel crisis, ranging from wind farms to “green manufacturing”, most specifically in the form of Volkswagen’s “Transparent Factory” (Gläserne Manufaktur) in Dresden which produced the Phaeton model from 2002 to 2016 and now co-manufactures the battery-electric ID.3 model. After a pause during the changeover in production, the factory is once again open for tours, which the class will take as a group. However, it will not require an organized tour for students to be made aware of the factory as deliveries to it are made via special trams using the already existing tram network, a sight which the students will see on an almost daily basis. 
	Public Demonstration of competence both in academic settings and, if possible, in the study away site: The weekly site visits to locations within Dresden, which students carry out independently, necessitate them negotiating the city and its public transportation system in order to get to the site. This seemingly mundane experience is actually, for the majority of our students, coming as they do from Ohio, a very different experience to navigating a city at home. Once at the site they will then need to navigate it, which in most cases will involve engaging in conversation with folks working there
For one of these site visits students will present, together with two or three others, an oral report to the rest of the class. Since all of the class members will have visited the site and will be coming to the class session having completed a questionnaire about the site, the students presenting know to expect a knowledgeable audience with questions at the ready.

	Experiences with diversity wherein students demonstrate intercultural competence and empathy with people and worldview frameworks that may differ from their own: During their stay in Dresden, Ohio State students will be living in the international dorm (Internationales Gästehaus) connected with the TU Dresden. Thus it is that every day they will come into contact with students from all around the world. In their day-to-day activities, navigating the campus of the university, shopping for foodstuffs etc, going out to eat, spending time with their conversation partners, our students will find themselves in situations in which they come into contact with people with different backgrounds and life experiences. Our students soon discover that the people they meet are just as likely to want to know about their backgrounds in the US as vice versa and for the first time our students find themselves in the position of viewing their own convictions, many of which have been assumed unquestioningly, through a more nuanced prism. Once again, the length of this program allows for students to move through a process which may shift from initial rejection to greater acceptance or, conversely, from an initial infatuation to a more sober view. The process will be different for each and every student and thus it is important here to encourage participation in the weekly meetings where the extra-academic experiences can be talked about and students reassured that what they are going through is, in fact, something to be embraced rather than fretted over.


	Explicit and intentional efforts to promote inclusivity and a sense of belonging and safety for students: The first stage in promoting inclusivity comes in the recruitment process for the Summer Program, during the course of which it is made abundantly clear that the Program is open to all students who will have completed German 1103 by the beginning of the Program and are in good academic standing at Ohio State.
Once admission decisions have been made, in conjunction with the Office of Global Education, we hold three prior-to-departure meetings to pass on important information, including safety measures we will be following while travelling and in-country, and so that participants can begin to get to know each other. During these meetings we hash out a “contract” between us, agreeing to abide by self-formulated guidelines governing expectations for how we will interact with each other, how we will always respect and look out for each other and how we will act always in the best interests of the group. We also arrange for several past participants from the Dresden Program to come and answer questions that participants might have.
Once in country two walking tours are scheduled for the first couple of days with ample opportunity available for students to further get to know each other. Both walks will also be preceded by group-meetings at which we re-iterate the safety measures we will be following and checking for any issues which might need to be addressed at this early stage. The first walk will also be followed by a further meeting in an informal setting.
Beginning in the first full week the informal weekly meetings mentioned in answers above will focus on helping students to become culturally aware and will include activities designed to foster an appreciation of different views, such as role plays and systematic unraveling of cultural assumptions which have come into question through real-world experiences.
 

	Clear plans to promote this course to a diverse student body and increase enrollment of typically underserved populations of students: “Dresden Yesterday and Today” is taught as a component of the Dresden Summer Language Program, which sees students also taking two other German classes, including a German language class - either German 2101 or 2102, depending on the student’s level. Thus the prerequisite for the Program is a minimum of German 1103. All students who have completed this level of German instruction are eligible for the Program and to that end recruitment is undertaken by staffing a table at the Global Education Expo in September, by holding recruitment meetings co-hosted by Germanic Languages and Literatures and the Office of Global Education within OIA, and, most crucially, by the resident director visiting all autumn semester language classes in which potential participants might be studying (German 1102, 1103, and 2101). The decision to set the prerequisite at 1103 was informed in large part by the recognition that students at this level will be, for the most part, able to use STEP money to partially fund their study abroad experience. Additionally, funding in the amount of $1,000 has been secured for all participants from the Max Kade Foundation, making this one of the most affordable programs on offer.


